
PL Vignettes: Struggles with Assessment

As you work with teachers in this workshop, they may bring up concerns around many aspects of assessment.
Read the following scenarios. Identify what concerns the teachers have, and consider what you might do next
as a facilitator to support the teachers.

Vignette #1: State Testing

During the unit specific time, the teachers examined different types of assessments. The goal was to dig
into various assessments after going through the storyline of the Muscles unit to understand the
assessments that are threaded throughout the unit. This was a group discussion.

Facilitator:       What do you notice about the assessments within this unit?

Teacher 1:        Well, I love these units, but I’m also worried there aren’t enough direct things
covered that I am responsible for the state test.

Facilitator:       Can you say more about that?

Teacher 1:         I am concerned because this unit focuses on incomplete dominance, but it never
shows simple dominance.

Teacher 2: I agree with that, also. My administrators want us to do  well on the state tests.
They want students focused on practicing questions similar to the state test.

Teacher 1:        Ours too. And I just don’t see enough practice on this science idea. How can I be
sure they will understand this concept if I do not specifically ask and cover it?

Teacher 2:        To be honest, I do not see how these materials will prepare my students for the
state test.
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Vignette #2: Peer and Self Feedback Struggles

While going over the example assessment types from the Broken Things unit, a teacher hesitates when
they see the Peer Assessment and Peer Feedback Guidelines.

Teacher 1: I have some… concerns about peer feedback in my classroom.

Facilitator: Can you say more about that?

Teacher 1: I just have a lot of strong personalities in my class this year. Even though we spend
time working on norms, they don’t think about each others’ feelings when they talk
to each other or give each other written feedback. So I think, there’s no way -  these
gallery walks, they’re gonna be a disaster even if we do spend time going over
these guidelines. They are not going to be kind to each other in the comments they
write.

Facilitator: Is there anyone here who can speak to this problem?

Teacher 2: It’s funny, I have the opposite problem. They are so uncomfortable giving each
other feedback that they will not write anything. Or they will just put a smiley face
on a sticky and put that on their friends’ design or model.

Teacher 3: I had a similar thought about the Self Assessment for Classroom Discussions. My
students are not reflective or critical about their participation. They will just check
that they did well for all of the activities.

Teacher 4: I agree about the self assessment. I don’t think my students can do that type of
reflection.
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Vignette #3: Too Much Assessment, Too Little Time

During Day 2 of the professional learning for the Muscles unit, the teachers analyze some student work
of a formative assessment for Lesson 7. During the lesson, the students are given a reading about the
myostatin protein and fill in a reading guide about the text.

Facilitator: We have looked at the assessment guidance for this lesson, the lesson level
performance expectations, and you have filled in the planning tool, so now we can
use that preparation to analyze some student work from this lesson. I am passing
out some filled in reading guides and I would like you to use your assessment plan
to look at this student work.

Teacher 1: Wow. I didn’t realize that this reading guide is 3 pages long. That is a lot of student
work to analyze. Am I supposed to do that all at the end of lesson 7 in order to
inform my plan for lesson 8?

Teacher 2: I have the same question! I have 5 classes of 30 students, so I don’t have time to
look at 150 different pieces of student work in a day.

Teacher 1: Especially if each assignment is 3 pages long! How could I possibly  find the time to
read all of this student work?

Teacher 3: You know, I have to say I have been thinking about the same thing. I recognize that
there is a lot to learn by really looking at student work like we have done in these
two days, but I’m just not sure how realistic it is once I am back in my classroom. In
this PD we spend 15 minutes or more talking about one piece of student work. We
learn a lot about our students by doing that, but how am I supposed to translate
that to learning about all 100 of my students? It just does not seem practical.
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